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Colonial terms in Language, Writing, & Multilingualism 
Dominant colonial language ideology  

- English-only, monolingual orientation, norms, and standard 
- Conceives language as a separate, discrete entities and forms
- Views multilingualism as “additive” rather than “dynamic” (Sánchez & 

García, 2022) 

- Monolithically conceives writing as alphabetic writing, easily 
transferable, decontextualized “skills” (Kynard, 2013)    

- rather than embodied meaning-making practice, “ways of being, 
knowing, and doing” (or languaging) (García & Solorza, 2020; Makoni & Pennycook, 

2006; Mignolo, 2000). 



Monolingual Construction of Multilingual Writers 

Colonial racioethnic stratification  

- reduces and flattens variedly rich histories and different ways of languaging
- perpetuates a deficit perspective toward language-minoritized students & 

communities
- pathologize them as in need of (academic) language, “languageless,” or 

needs “fixing” of language via raciolinguistic ideology (Flores & Rosa, 2015; 
García & Solorza, 2020; Rosa, 2016) 

Multilingual writers has become “a rather large umbrella term for a body of 
students contributing a diverse range of writing perspectives, practices, and 
expectations to the writing classrooms” (Alvarez, 2018, p. 343; emphasis added) 



Labor for Linguistic Justice for language-minoritized students 

Pursuing linguistic justice must work to sustain varied ways of being, knowing, 
and doing language by different bodies 

● against the current of the colonial logic to center the erased richness, 
complexity, and dynamicity of their languaging.  

With understanding: 

● Writing classrooms and Writing Center historically cast as “remedial” (Otte & 
Mlynarczyk, 2010; Kynard, 2013) 

● Approach to “justice” intersected with “injustice” (Dumas, 2018; Patel, 2018; Walcott, 
2018)

● Unequal impositions of raciolinguistic ideologies, on all students viewed as 
multilingual (cf) Baker-Bell, 2020)   



Writing Center (Marco) 

What does 
language as 
separate, discrete 
entities and 
decontextualized 
skills look like in a 
Writing Center? 

Students come to the Writing Center:

● “My teacher told me to come to the 
Writing Center.” 

● “I need help with my writing.”
● “My writing is bad.”
● “I don’t know why I’m here, I was 

told I had to come.”

And sometimes they come without explicit 
directives, they just know they’re 
supposed to be there.

Students, the overwhelming majority of 
them multilingual, are placed in a 
situation where they are sent to a 
strange place by a voice of authority, in 
a state of vulnerability, around the 
discourse of writing. And all too often 
our students are being surveilled by 
these voices of authority. 

What can a writing center 
do?

Grover Lape (2020) argues 
that multilingual writing 
centers can play a role in 
“intercultural competence and 
linguistic awareness” through 
the creation of a positive 
learning environment.  

Which is accomplished via: 
Staffing; Training; 
Languaging; Linguistic 
Opportunities; pushing 
back against surveillance.



Sustaining Multilingualism in FYC 



Sustaining Multilingualism in FYC (cont.)



Collective reflection

● How do we identify and recognize the colonial logic and its working 

across/within the larger matrix of power of higher education?

● How do you center and sustain multilingualism and for whom in your own 

pedagogical and administrative practices?

● How does your labor work towards linguistic justice of language-minoritized 

and racialized communities?
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